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ABSTRACT

Entrepreneurship education is thought to be a powerful tool for influencing students' learning
orientation and expression of entrepreneurial implementation intentions. The purpose of this study
was to investigate the effects of entrepreneurship education and learning orientation on the
entrepreneurial implementation intentions of students at Achievers University in Nigeria. The
survey method was used to collect data for the sequential explanatory mixed method. A total of 600
questionnaires were distributed. For analysis of the returned and valid copies of the questionnaire
completed by the respondents, descriptive and inferential research methods such as mean and
hierarchical multiple regression were used. The test of hypotheses results revealed that
entrepreneurship content has a significant impact on students' critical thinking and the generation
of business ideas (R2 =.063, F (2, 563) = 37.587, p.05; R2 =.0143, F (1, 562) = 52.706, p. 0.05);
and thematic analysis validated the test of hypotheses findings. However, the thematic analysis
findings also revealed that practical activities are primarily focused on vocational skill acquisition
and that university support systems do not involve students at all levels. Based on the quantitative
and qualitative findings, it was recommended that, in addition to vocational skill activities, the
curriculum include extensive coverage of critical thinking and idea generation activities as graded
components of the programme. It was also suggested that students from all levels participate in
entrepreneurial development initiatives provided by their institutions. To increase the likelihood of
engaging in entrepreneurial activities after graduation, students should generate viable business
ideas, identify market gaps, engage in business startups, write viable business plans, and engage in
product innovation. These are the main things that should be taught and learned in an
entrepreneurship class.

KEYWORDS: Entrepreneurship education, learning orientation, and entrepreneurial
implementation intention are key terms.

INTRODUCTION

Despite the country's enormous endowment of human and natural resources, the rate of graduate
unemployment in Nigeria has been steadily rising. However, graduate unemployment is not unique
to Nigeria or developing countries; it is a long-standing global phenomenon, and it has become a
common trend in many countries to find university graduates unable to secure jobs several years
after graduation (Twumasi, 2013). For policymakers and stakeholders in developed countries such
as England, the United States, and Germany, is refocusing educational systems on the acquisition of
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vocational and technical skills in order to improve the smooth transition into jobs for school leavers,
particularly university graduates. This is because education is very important for the growth and
development of any society, especially because the goals of wealth creation, poverty reduction, and
value re-orientation can only be reached and kept up with through an efficient educational system
that gives people the skills, knowledge, abilities, attitudes, and values they need to do their jobs
well.

Entrepreneurship education in universities aims to instil entrepreneurial skills and attitudes in
students in order to motivate undergraduates' entrepreneurial intentions or considerations of
entrepreneurship as a career (Middleton, 2010). Despite the introduction of entrepreneurship
education as a required course in Nigerian universities, aspirations for white-collar jobs and
graduate unemployment have been steadily increasing. However, studies such as Aja-Okorie and
Adali (2013) and Adebayo and Kolawole (2013) have found that entrepreneurship education has a
positive effect on the entrepreneurial intentions of Nigerian university students. As a result, the
development of entrepreneurial intentions among Nigerian university students is unlikely.

As a result, it appears that Nigerian university students are unable to translate their intentions into
the achievement of entrepreneurial goals and aspirations upon graduation. It is critical to emphasise
that the success of any knowledge or skill development initiative is heavily influenced by the
learning orientation of the participants. As a result, given that students in Nigerian universities are
unable to translate entrepreneurial intentions into the achievement of entrepreneurial goals and
pursuits, exposure to entrepreneurship education may not favourably motivate students' learning
orientation. Furthermore, the manifestation of actions in pursuit of a goal validates intentions and
increases the likelihood of achieving a desired end result (Gollwitzer, 1993). This implies that rising
graduate unemployment rates in Nigeria may be a sign that entrepreneurship programmes in
Nigerian universities do not motivate students to initiate actions and behavioural responses in
support of their entrepreneurial goals and aspirations upon graduation. As a result, in proposing
solutions to these identified challenges, it is necessary to highlight what areas of existing literature
have been covered in terms of the interplay between the components of an entrepreneurship
programme, the dimensions of students' learning orientation, and the expression of actions in
pursuit of entrepreneurial goals (entrepreneurial implementation intentions), in order to identify the
gaps that exist.

Entrepreneurship education, in particular, is a deliberate action that should stimulate critical
thinking in participants in order to generate innovative and creative business ideas (Sadeghi,
Mohammadi, Nosrati, & Malekian 2013). Researchers such as Adebayo and Kolawole (2013),
Dirk, Benson, and Bruce (2013), and Papadimitriou (2015) have advocated for a revision of
entrepreneurship curriculum content in universities in order to bridge the gap between theory and
practise, with a particular emphasis on the development of entrepreneurial intentions. However, it is
necessary to determine whether the entrepreneurship curriculum content in Nigerian universities
stimulates students' critical thinking and the generation of business ideas.

Similarly, the pedagogical approaches used in entrepreneurship education should foster in students
a shared vision of socioeconomic problems as challenges that can be translated into viable and
feasible business opportunities (Sahlberg, 2010). As a result, studies on entrepreneurship
pedagogical issues in university education, such as Middleton (2010), Aja-Okorie and Adali (2013),
and more recently, Nasiru, Keat, and Bhatti (2015), have recommended the design of experiential
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learning activities to motivate the development of creative problem-solving abilities in order to
increase students' entrepreneurial intentions. Nonetheless, given the link between pedagogical
approaches and business opportunity identification, one thing that many studies haven't looked at is
how the pedagogical approach used affects students' shared vision and business opportunity
identification in Nigerian universities.

Furthermore, one of the primary goals of entrepreneurship education is to pique an individual's
interest in becoming an entrepreneur. Thus, entrepreneurship education teaching methods should
allow for tryouts through business startups in a structured environment within universities (Ahmad,
Baharun, & Rahman, 2004). Arasti, Falavarjani, and Imanipour (2012), Rae and Carswell (2001),
and Shepherd and Douglas (1997) have studied entrepreneurship teaching methods and their
suitability for graduate students' entrepreneurial needs. However, there is very little research on
how to teach entrepreneurship education and how that affects student interest and business start-ups
in Nigerian universities.

The competence of an educator is a critical factor in the development of entrepreneurial skills (Hytti
& O'Gorman, 2004). This implies that an educator's competence cannot be overstated, particularly
because practical business skills and experience are required to instil entrepreneurial skills in
students. As an entrepreneurial activity that encompasses the entire entrepreneurship process,
business planning is still regarded as an important component of entrepreneurship education and
training. As a result, Fiet (2000) examined the role of the educator in entrepreneurship education in
general; similarly, Shulman and Shulman (2004) emphasised the role of practical business
experience and training of entrepreneurship educators in motivating university students to consider
entrepreneurship as a career. However, given the importance of business planning activities in
instilling entrepreneurship skills in students, another implication of this research is to investigate the
impact of an educator's competence on students' commitment to learning and business plan writing.

University support systems can have a significant impact on students' interest in entrepreneurship as
a career. University initiatives and support systems may have a significant impact on the expression
of innovativeness (Morris, Kuratko, & Cornwall, 2013). These initiatives encourage student
knowledge sharing, which leads to innovations (Morris, Kuratko, & Cornwall, 2013). Reznik
(2010) investigated the university environment and student entrepreneurial aspirations. Linan,
Urbano, and Guerrero (2011) and Shirokova, Bogatyreva, and Galkina (2014) investigated the
university environment and the formation of students' entrepreneurial intentions. Nonetheless, in the
Nigerian context, it is critical to investigate the role of university support systems in motivating
knowledge sharing and innovation among students. Based on what we know to be a problem, the
next question is how much entrepreneurship content affects students' critical thinking and business
ideas.

LITERATURE

Becker (1975) proposed the human capital entrepreneurship theory, which is based primarily on
two factors: education and experience. The theory holds that knowledge gained through education
and experience is a resource that is distributed differently across individuals, which informs the
basis for understanding disparities in opportunity identification and exploitation (Shane &
Vankataraman, 2000). Human capital factors, according to Davidson and Honig (2003) and
Anderson and Miller (2003), have a positive impact on the emergence of nascent entrepreneurs.
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This implies that the human capital theory of entrepreneurship establishes a foundation for the role
of education in entrepreneurial development, making it especially relevant to the context of
entrepreneurship education (Chandler & Hanks, 1998). In particular, Shane and Vankataraman
(2000) argued in the context of this study that human capital factors are important for idea
generation, opportunity recognition, and business planning. According to Anderson and Miller
(2003), the components of an entrepreneurship programme play a significant role in enhancing the
development of abilities associated with successful entrepreneurial outcomes.

Entrepreneurship Concept

There is no generally accepted definition of entrepreneurship that is deemed adequate, and the lack
of a universal definition results in a lack of agreement on the meaning of this concept (Katz &
Green, 2009; Mokaya, Namusonge, & Sikalieh, 2012). Various researchers, including Drucker
(1985), Bruyat and Julien (2001), and Shane and Venkataraman (2000), have characterised
entrepreneurship from a variety of perspectives and viewpoints. However, the various
conceptualisations are generally an impression of the analyst's field of specialisation.
Entrepreneurship, according to Ronstadt (1984), is a dynamic process of creating incremental
wealth. According to Ronstadt (1984), this wealth is created by people who take significant risks in
terms of value, time, and career commitment when valuing some products. Hisrich's (1985)
definition of entrepreneurship set the stage for the essence of entrepreneurship in the modern world.
Hisrich (1985) defined entrepreneurship as the process of creating something new with value by
devoting the necessary time and effort and reaping the benefits of monetary and personal fulfilment.
The functional resource, psychological, and behavioural perspectives are the dominant perspectives
in entrepreneurship research.

Contents on Entrepreneurship

Bobbitt (1941), widely regarded as the originator of the term "contents,” defined the concept as "all
the experiences that comprise an adult life." He emphasised that people learn many things in school,
such as roles, rules, respect, hard work, and other values. Kerr (1968) defined "curriculum™ as a
path, a set of challenges that an individual is aiming to overcome, or something with a beginning
and an end goal that an individual aspires to achieve. Kerr defined "curriculum™ in the context of
education as "all the learning experiences regulated by an educational institution, which are carried
out either in a group or with individuals within the institution." A curriculum, in general, refers to
all of the processes, products, and human activities that are directed toward the actualization and
achievement of societal goals through schools (Onwuka, 1981). However, Ornstein and Hunkins
(2004) say that the success of a new curriculum is very much based on how people who work on
the curriculum think about what students need.

Entrepreneurship content is a dynamic and planned learning experience focused on learners'
entrepreneurial development (Kourilsky, 1995; Gafar, Kasim, & Martin, 2013). An
entrepreneurship curriculum is defined as everything about a student's school experience that is
related to the development of entrepreneurial skills and capabilities (Kourilsky, 1995; Bassey &
Achibong, 2005). An entrepreneurship curriculum, according to Bilic, Prka, and Vidovic (2011), is
a mechanism used for the structured reproduction of entrepreneurial culture, with an emphasis on
critical-independent thinking and entrepreneurship development. The entrepreneurship curriculum
teaches students how to identify and shape opportunities, assess business concepts, develop
operational plans, fund and launch ventures, and grow new businesses (Kourilsky, 1995; Henry,
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Hill, & Leitch, 2003). According to Romer-Paakkanen and Pekkala (2008), entrepreneurship and
career education have some common variables that make them institutional strategies aimed at
improving educational outcomes by relating teaching and learning activities to self-development
concepts. This is why an entrepreneurship curriculum, which includes teaching and learning
activities that help students become more entrepreneurial, can't be overstated in terms of its value.

Developing business concepts

Pam (2013) defined a business idea as one that is feasible and viable enough to be turned into a
business venture. Long (2010) argued that, from the standpoint of entrepreneurship, idea generation
as an intention-based action entails either the discovery of a business idea or the development of a
feasible business concept over time. According to Arenius and Declerqg (2005), the quality of
information received by an entrepreneur increases the likelihood of generating an idea. As a result,
as asserted by Morais (2001), in the context of entrepreneurship education, the development of
creative business ideas by students as a result of exposure to an entrepreneurship programme
confirms that idea generation can be taught and learned. Brain storming is a common approach for
idea generation activities in entrepreneurship education.

Osborn (1957) proposed the concept of brainstorming as a way to generate as many ideas as
possible from group work. According to Nutt (1984) and Arenius and Declerq (2005), the
dynamism of the business world necessitates the development of a critical mind in order to
stimulate the generation of viable business ideas. Thus, brainstorming within the context of
entrepreneurship education is an important activity that can motivate students to generate viable
business ideas. This is significant because the generation of business ideas is an important outcome
of an entrepreneurship programme, particularly because it provides tangible evidence of students'
intentions to engage in entrepreneurship (Morais, 2001).

Entrepreneurship Education, Learning Orientation, and Intentions for Entrepreneurial
Implementation

According to Dweck (1986), learning orientation reflects an individual's inclination toward the
continuous expansion of their knowledge base and current knowledge set. Ames and Archer (1988)
explain this by positing that individuals' learning orientations are easily subjected to active
experimentation, implying that new knowledge is acquired through learning from real-life situations
and experiences. Kolb (1984) argued that by accommodating new knowledge and insights,
individuals are in a good position to leverage the intrinsic potential in their current knowledge base
and knowledge set. Similarly, Dweck and Leggett (1988) proposed that the role of a strong learning
orientation extends beyond the sustenance of an individual's knowledge set and provides indicative
information regarding the expansion of current knowledge geared toward overcoming new
challenges and barriers. Armstrong and Mahmud (2008) also argued that a strong learning
orientation can improve the leveraging of current knowledge, particularly because it facilitates the
incorporation of both new and old knowledge, thereby improving the ability to deal with the
uncertain and challenging situations that come with being an entrepreneur. According to Murphy,
Trailer, and Hill (1996), a career in entrepreneurship is associated with the possibility of business
failure as well as the challenge of minimising the possibility of failure. Dweck and Leggett (1988)
and Sarasvathy (2008) say that people who have a strong learning orientation are more likely to
believe that they can use their past and current relevant experiences to deal with the challenges that
come with starting a business.
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Contents of the Entrepreneurship Curriculum and Idea Generation

According to Bruyat and Julien (2001), as the literature on entrepreneurship education evolves,
there has been a special focus on what the content of the entrepreneurship curriculum should be
because researchers have argued that there is a fundamental disparity between entrepreneurship and
business management. Past studies such as McMullan and Long (1987), Vesper and McMullan
(1988), and Plaschka and Welsh (1990), associated with the theoretical foundation for the
emergence of entrepreneurship as an independent academic discipline, have argued in favour of a
distinction between entrepreneurship education curricula and management education curricula.
McMullan and Long (1987) argued that in order to achieve teaching objectives, entrepreneurship
education curricula should include entrepreneurial activities that motivate critical thinking. In
support of skill-building courses, Vesper and McMullan (1988) suggested that the focus of these
courses should include an important distinction between entrepreneurship education and traditional
management, which is the development of a mindset to generate business ideas and forecast
business. In support of the distinction between entrepreneurship education and traditional
management, Laschka and Welsh (1990) opined that entrepreneurship programmes should focus on
creative thinking and theory-based practical applications for problem solving. Solomon (2007)
proposed in a review of entrepreneurship education in the United States of America that the
curriculum contents of an entrepreneurship programme should stimulate a critical mindset geared
toward multiple venture plans and the generation of business ideas. Steinfioff and Durges, 1993,
and Solomon, 2007, both say that a Nigerian university's entrepreneurship curriculum could
encourage students to do critical thinking activities and come up with business ideas if the
curriculum covers idea generation activities very well as one of the main themes of the university's
program.

HO1: The content of entrepreneurship does not have a big impact on students’ critical thinking and
business ideas.

METHODS

According to the information provided by student affairs, the study population consists of all
undergraduate students at Achievers University in Nigeria who offer a degree in entrepreneurship.
The responses from entrepreneurship students and educators extracted from the administered
questionnaire to university students, as well as semi-structured interviews conducted with
entrepreneurship educators at the selected university, served as the source of data for this study.
Godden (2004) recommended a formula for determining sample size when the study population is
greater than fifty thousand respondents, which was used to determine the sample size for this study.
As a result, to represent the study population, a sample size of 600 students was used. A total of 600
guestionnaires were distributed, with 564 returned, representing a response rate of 94 percent.The
survey method was used to collect data for the sequential explanatory mixed method. A total of 600
questionnaires were distributed. For analysis of the returned and valid copies of the questionnaire
completed by the respondents, descriptive and inferential research methods such as mean and
hierarchical multiple regression were used.
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Data Display and Analysis

The gender distribution reveals that there were 284 male respondents (50.4 percent) and 280 female
respondents (49.5 percent). Despite the 0.8 percent gender difference, the data obtained provides a
rich and balanced picture of both genders.The age distribution revealed that 261 (46.5 percent) of
respondents were between the ages of 15 and 19, 270 (47.9 percent) were between the ages of 20
and 24, and 33 (5.6 percent) were over the age of 25. The results show that the majority of
respondents (270) were between the ages of 20 and 24, accounting for 47.9 percent of the total
number of respondents. According to the information provided by respondents on their degree
programmes, 397 (70.4 percent) were B.Sc Science students, 129 (22.9 percent) were B.Sc students,
and 38 (6.7 percent) were B.Eng/Other students. According to the degree programme results, the
most respondents were BSc/Science students (397), followed by B.Sc students (129), and the least
were B.Eng/Other students (38). However, the distribution of respondents' degree programmes
shows that the opinions of people from different fields were taken into account.

Entrepreneurship Education

Table 1 Descriptive Statistics of Items Measuring Entrepreneurship Contents Based
on Gender

Statement Male Female
Mean Score Mean Score

Better understanding about business is achieved 4.0704 4.0996

as a result of taking this course

The course developed entrepreneurial knowledge 4.1162 4.1388

and skills

The course raised interest towards entrepreneurship | 4.0599 4.0569

Table 1 shows that when respondents were asked if they gained a better understanding of business
as a result of taking the entrepreneurship course, both male and female respondents agreed.
According to the table analysis, the mean scores of male and female respondents were 4.0704 and
4.0996, respectively. Female respondents, with a mean score of 4.0996, affirmed the statement
more favourably than their male counterparts. This indicates that more female respondents believe
that taking the entrepreneurship course broadens their understanding of business. According to the
table, when respondents were asked if the course helped them develop entrepreneurial knowledge
and skills, both female and male respondents said yes. According to the results of the analysis, the
mean scores of male and female respondents were 4.1162 and 4.1388, respectively. This implies
that a higher proportion of female respondents believe that exposure to entrepreneurship education
motivates the development of entrepreneurial knowledge and skills. The table also shows that both
male and female respondents agreed that the course increased their interest in entrepreneurship.
According to the results of the analysis, the mean scores for both male and female respondents were
4.0599 and 4.0569, respectively. Male respondents, with a mean score of 4.0599, on the other hand,
responded positively in greater numbers. This shows that more men think that taking business
classes makes them more interested and motivated to start their own business.
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Entrepreneurship Education

Table 2: Descriptive Statistics of Items Measuring Entrepreneurship Contents Based on Age
Group

Statement 15-19 years 20 — 24 years | Above 25
years

Mean Score | Mean Score Mean score

Better understanding about business is 3.9962 41778 4.0303

achieved as a result of taking this course

The course developed entrepreneurial 4.0496 4.2000 4.1515

knowledge and skills

The course raised interest towards 3.9847 4.1333 4.0303

Entrepreneurship

Table 2 shows that when respondents were asked if they gained a better understanding of business
as a result of taking this course, respondents of all ages agreed with the statement. The analysis in
the table shows that the mean scores for the age groups 15 to 19 years, 20 to 24 years, and over 25
years are 3.9962, 4.1778, and 4.0303, respectively. This demonstrates that more respondents in the
age group 20-24 years, with a mean score of 4.1778, affirmed the statement than respondents in
other age groups. This suggests that more respondents aged 20 to 24 believed that participation in
entrepreneurship education broadens students' knowledge of business issues. According to the table,
when asked if the course developed entrepreneurial knowledge and skills, the majority of
respondents from all age groups agreed. According to the analysis, the mean scores for the age
groups 15 to 19 years, 20 to 24 years, and over 25 years are 4.0496, 4.2000, and 4.1515,
respectively. This means that more respondents in the age group 20 to 24 years old, with a mean
score of 4.2000, believe that participation in entrepreneurship education improves entrepreneurial
skill acquisition. The table also shows that respondents of all ages agreed that the course increased
their interest in entrepreneurship. According to the analysis, the mean scores for respondents aged
15 to 19 years, 20 to 24 years, and over 25 years are 3.9847, 4.1333, and 4.0303, respectively.
However, respondents aged 20 to 24 years old were more likely to agree with the statement, with a
mean score of 4.1333. This result indicates that more respondents aged 20 to 24 believed that
exposure to entrepreneurial education piqued students' interest in pursuing an entrepreneurial
career.

Entrepreneurial Implementation Intention:
Table 3: Descriptive Statistics of Items Measuring Business Idea Generation Based on Age

Group
Statement 15-19 years | 20-24 years | Above 25
years
Mean Score | Mean Score | Mean score
Entrepreneurship students have found 3.7863 3.8926 3.6364
solutions to existing problems in business
Entrepreneurship students have 3.7863 3.9556 3.7576
improved an existing product
Entrepreneurship students have developed | 3.9466 4.0358 3.9394
new products
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According to Table 3, when asked if entrepreneurship students have found solutions to existing
business problems, the majority of respondents across all age groups answered positively. The
analysis in the table shows that the mean scores for the age groups 15 to 19 years, 20 to 24 years,
and over 25 years are 3.7863, 3.9556, and 3.7576, respectively. However, respondents aged 20 to
24 years responded more positively to the statement, with a mean score of 3.9556. This suggests
that more respondents aged 20 to 24 believed that participation in entrepreneurship education had
improved students' ability to develop creative business ideas. According to the table, when asked if
entrepreneurship students had developed ideas to improve existing products, the majority of
respondents from all age groups agreed. According to the analysis, the mean scores for the age
groups 15 to 19 years, 20 to 24 years, and over 25 years are 3.7863, 3.9556, and 3.7576,
respectively. This implies that entrepreneurship students have developed new ideas on how existing
products can be introduced into the market, as indicated by a higher mean score of 3.9556 among
respondents aged 20 to 24 years. The table also shows that the majority of respondents across all
age groups believe that entrepreneurship students have created new product ideas. According to the
analysis, the mean scores for the age groups 15 to 19 years, 20 to 24 years, and over 25 years are
3.9466, 4.0358, and 3.9394, respectively. However, more respondents aged 20 to 24 years agreed
with the statement, with a mean score of 4.0358. This shows that more people who were 20 to 24
thought that entrepreneurship education had helped students come up with new product ideas that
could be sold in the market.

Testing Hypotheses

A hierarchical multiple regression analysis was performed to test the hypothesis that
entrepreneurship content has no significant impact on students' critical thinking and business idea
generation. The results are shown in Table 4.

Hierarchical Multiple Regression
Table 4a: Model Summary : Hypothesis

Change Statistics
Std. Error
R |Adjusted R| of the -
. R Square F Sig. F
Model] R |Square | Square | Estimate Change | Change| dft df2 |Changd
1 .250aI .063 .061 74646 063 37.587 1 563 .00Q
2 378" 143 140 71437 .080( 52.706 1| 562 .000

Predictors: (Constant), entrepreneurship content

Predictors: (Constant), entrepreneurship content, critical thinking

The purpose of the test was to determine the impact of entrepreneurship content on students' critical
thinking and business idea generation. The effect of entrepreneurship content on business idea
generation was tested in the first step. The degree of variation in the dependent variable that can be
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predicted by the independent variable is represented by the R-Square value. According to the
findings, entrepreneurship curriculum content accounted for 6.3 percent of the variance in students'
business idea generation (R2 =.063, F (2, 563) = 37.587, p.05). The role of critical thinking as a
moderator was investigated in the second step. The analysis revealed that critical thinking could
explain 14.3 percent of the variance in students' business idea generation, in addition to the effects
of entrepreneurship curriculum contents (R2 =.0143, F (1, 562) = 52.706, p 0.05). The significance
of the F-change was evaluated, and it was determined to be significant (0.000), as shown in table 4b
below.

Table 4b: ANOVA® : Entrepreneurship Contents, Critical Thinking and
Business Idea Generation

Sum of
Squares
Model Df Mean Square F Sig.
1 Regression 20.943 1 20.943 37.587 .000
Residual 313.703 563 557
Total 334.646 564
2 Regression 47.841 2 23.920 46.873 .0001
Residual 286.805 562 510
Total 334.646 564

a. Predictors: (Constant), entrepreneurship content
b. Predictors: (Constant), entrepreneurship content, critical
thinking

Dependent Variable: idea generation Source

The results of the two models are shown in Table 4b above. The first model demonstrated the
impact of entrepreneurship content on business idea generation. F = 37.587 is calculated by
dividing the Mean Square Regression (20.943) by the Mean Square Residual (0.557). According to
these findings, model 1 in the table is statistically significant (sig =.000). The second model
investigated the impact of entrepreneurship content and students' critical thinking on the generation
of business ideas. F = 46.873 at an acceptable significance level of 0.000 is calculated as the Mean
Square Regression (23.920) divided by the Mean Square Residual (0.150). Because the Anova
results in table 4b show a significant level of 0.000, the alternate hypothesis that entrepreneurship
content stimulates students' critical thinking and business idea generation is accepted, while the null
hypothesis that entrepreneurship content does not stimulate students' critical thinking and idea
generation is rejected. The contributions of the independent and mediating variables to the variance
in the dependent variable, as well as their levels of significance, are shown in Table 4.c below.
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Table 4c: Coefficients® : Entrepreneurship Curriculum Contents and Critical Thinking

Unstandardiz| Standardiz Correlations Collinearity
ed ed Statistics
Coefficients |Coefficien
Model ts T Sig.
Std. Zero
B Error |Beta - Partia|Part |Tolera|VIF
ordertl nce
1 (Constant) 2.731(.194 14.055/.000
Entrepreneurship
curriculum
Contents 287 |.047 |250 6.131 |.000 [-250 |.250 1.2501.000 |1.000
2 (Constant) 1.685(.235 7.164 (.000
Entrepreneurship
Curriculum
Contents 233 |.045 |[.203 5.133 [.000 |.250 |.212 |.200|.973 |1.027
Critical thinking [.323 (.044 |.287 7.260 (.000 (.321|.293 (.284|.973 |1.027

a. Dependent Variable: business idea generation

Based on the model 2 results, the table above revealed the students' contributions to
entrepreneurship content and critical thinking on business idea generation, as well as their levels of
significance. (Entrepreneurship curriculum contents:.233; t = 5.133; p 0.05; critical:.323; t = 7.260;
p 0.05.)

The variable significance levels are less than 0.05, and the F change (52.706) is high and significant
(0.000). Based on the results presented above, it was justified to accept the alternative hypothesis
while rejecting the null hypothesis. So, it is possible to say that entrepreneurship content has an
effect on students’ critical thinking and business idea generation, so this is what we know.

Recommendations and Conclusion

Entrepreneurship content has a significant impact on students' critical thinking and the generation of
business ideas. In line with the hypothesis findings, descriptive statistics revealed that the majority
of respondents agreed that the entrepreneurship course improved their understanding of business
and helped them develop entrepreneurial knowledge and skills. According to the descriptive
statistics, the majority of respondents agreed that the way the market is perceived must be
constantly questioned. Furthermore, descriptive statistics revealed that the majority of respondents
agreed that entrepreneurship students had developed ideas to improve existing products as well as
new product ideas. This implies that the contents of an entrepreneurship course facilitate students'
receptivity to novel and creative business ideas by stimulating critical thinking and influencing their
mindset. These hypothesis' findings are consistent with those of Bilic, Prka, and Vidovic (2011),
who proposed that designing an entrepreneurship curriculum may stimulate the development of
entrepreneurial ideas and the practise of entrepreneurship. This is consistent with the findings of
Bodnar, Renee, and Besterfeild-Scacre (2015), who asserted that providing curricular content on
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idea generation has implications for the development of learners' entrepreneurial mindset and skills.
It also backs up the findings of Gafar, Kasim, and Martin (2013), who discovered that the Business
Team Project Partnership Curriculum Program (BT-PPP) was effective at motivating
entrepreneurial idea generation and entrepreneurial learning outcomes. This demonstrates that a
large body of relevant literature, such as the studies mentioned above, has clearly established a link
between the design of entrepreneurship content and the generation of business ideas. Beyond
establishing this relationship, the importance of critical thinking and a shift in mindset in explaining
the link between entrepreneurship content and the generation of business ideas by students cannot
be overstated. People who do this believe that critical thinking can be a big help when they come up
with good business ideas, as this study shows.

Graevenitz, Harhoff, and Weber (2010), supported by Hill (2011), have argued that
entrepreneurship education is actually detrimental to the development of entrepreneurial capabilities
and skills among university students. It was found, however, that critical thinking can help students
come up with good business ideas if they are taught in a critical way in a business class.
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